Ra§5 i £ 988 & R Lrrdn s 4 a5

2,

AET D PARET B ol D W S

Yo R AL T E Yok L4F ¥ 1 F

| #BEXS5A £ 504

1). Mauchly’s test of sphericity
2). Homoscedasticity

3). Simple interaction effect
4). Fixed-effect model

5). Multicollinearity
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1. #®3} "multiple baseline design across participants ; ?

2. @3 " Momentary time sampling ; ?
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X ! Figure 1. {48 5 : Percentage of Intervals with on-task behaviors across

E

participants and phases
AR 5 ¢ Percentage of Intervals On-task

# & : A multiple baseline design across participants was used to determine how teacher greetings
affected on-task behavior of 3 middle school students with problem behaviors. Momentary time
sampling was used to measure on-task behavior during the first 10 min of class. Teacher greetings
produced increases in students' on-task behavior from a mean of 45% in baseline to a mean of 72%
during the intervention phase. Teacher greetings represent an antecedent manipulation that can easily

be implemented in classrooms to improve students' on-task behavior.

T A KR ¢ Allday, R. A., & Pakurar, K. (2007). Effects of teacher greetings on
student on-task behavior. Journal of Applied Behavior Analysis, 40(2), 317-320.
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@3} [ quasi-experimental research study ; ?
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4 & :  Researchers have hypothesized four levels of instructional dialogue (TABLE 1) and claimed
that teachers can improve children's language development by incorporating these dialogue levels in
their classrooms. It has also been hypothesized that enhancing children's early language development
enhances children's later reading development. This quasi-experimental research study investigated

both of these hypotheses using a collaborative service delivery model for Grade 1 children with
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language difficulties from a socially and economically disadvantaged urban community in Australia.
Comparing the end-of-year reading achievement scores for the 57 children who received the language
intervention with those of the 59 children in the comparison group, the findings from this research
(TABLE 2) are supportive of both hypotheses. The interrelationships between learning difficulties,
reading difficulties, and language difficulties are discussed along with children's development in
vocabulary, use of memory strategies and verbal reasoning, and the need for multidimensional

programming.

TABLE 1
Four Levels of Language Complexity and Proficiency Related to Teacher
Discourse and Questioning as Proposed by Blank et al. (2003)

Example of teacher

Level Language complexity discourse/guestioning
1 Directly supplied information What do you see?

2 Classification What color is that?

3 Reorganization Retell me the story.

4 Abstraction and inference What made it happen?

Note. Levels progress from basic (1) to advanced (4).

TABLE 2
Changes in Grade 1 Intervention Group Children’s Language Complexity and
Proficiency as Measured by the PLAI Before and After Intervention

Intervention
Language proficiency level At-risk judgment Pre (2:) Post (%)
Capable at all 4 lavels Vary satisfactory language level, consid- = 40
ared not at risk for school difficulties
Capable at 3 of 4 levels Satisfactory language level, considared 32 35
unlikely to be at risk for school
difficulties
Capable at 2 of 4 levels Unsatisfactory language level, consid- 34 19
ared at risk for school difficulties
Capable at only 1 of 4 levels Veary unsatisfactory language level, 25 L

considered significantly at risk for
school difficulties

Naote. N = 57. PLAI = Preschool! Language Assessmernt Instrument (Blank et al_ | 2003).
T A% k& © Hay, I, Elias, G, Fielding-Barnsley, R., Homel, R., & Freiberg, K.
(2007). Language delays, reading delays, and learning difficulties: Interactive

elements requiring multidimensional programming. Journal of Learning
Disabilities, 40(5), 400-409.
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