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Looklng at the findings from inquiry research, one wonders whether the inquiry-based skills are
discipline-specific, or if they are general, developed across a range of tasks.
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The Social Scientific Issue (SSI) approach represents a reconstruction and evolution of the Science
Technology and Society (STS) model that provides a means to not only address societal implications
of science and technology, but also to tap into students’ personal philosophies and belief systems. As
constructivist-learning theory suggests, each student’s knowledge is built as a result of the
combination of all influences, be they external or internal. Where STS fails to overtly consider the
epistemological foundations, moral and ethical development, and emotional aspects of learning
science, SSI specifically targets these essential personal aspects of learning (Zeidler, Sadler,
Simmons & Howes, 2005, p. 371).
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