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Self-monitoring of attentional behavior versus self-monitoring of
productivity : Effects on on-task behavior and academic response rate
among students with ADD/ADHD
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Although numerous studles have compared cognitive and motivational

characteristics between gifted versus nongifted students, research comparing those
characteristics among different types of gifted students has not kept up with the
theoretical development that saw a transition from unidimensional to multidimensional
conceptualizations of giftedness. This study compares cognitive and motivational
characteristics of high school students who are academically gifted in math, creatively
talented in math, and nongifted. Whereas no differences were found among the three
groups in their beliefs about ability, most of the other characteristics examined in the
study distinguished the three groups. Academically gifted female students reported
expending more effort than did academically gifted male students. Creatively talented
males put forth more effort than academically gifted males, and the creatively talented in
general used more cognitive strategies than the academically gifted. Overall, students who
were either academically gifted or creatively talented in mathematics perceived that they
were self-efficacious in general, used cognitive strategies, perceived their math ability and
math self-efficacy to be high, and valued learning math more so than their nongifted age
peers.

(R fYf : Hong, E., & Aqui, Y.(2004). Cognitive and motivational characteristics of
adolescents gifted in mathematics: comparisons among students with different types of
giftedness. Gifted Children Quarterly, 48(3), 191-201.)
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